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Introduction

Have you ever opened a Bible, read a passage from it, and then closed the Bible without having even a clue about what it meant? Have you ever read a passage, and then an hour later, been unable to remember what you read? Have you ever wanted to know what a passage “really meant” in the original language? Or been torn between two possible meanings for a Bible verse, and have not known how to figure out which is right? If you’ve answered “YES” to any of the above questions, then this material is for you. It may not solve all your problems, but it will point you in the right direction.

To determine just how much you can benefit from this material: first read the summary overview. If it makes perfect sense to you, and you feel you could explain it to someone else, then try applying the process described to the passages suggested. Possible answers are at the end of the Programmed Material, just before the appendices. At first reading, it won’t make sense to nine out of ten people, but it will give you an idea where you’re headed, and serve as a refresher when you’re finished.

If you’d like more explanation, then continue on to the “programmed instruction” section. The programmed section presents a step by step explanation of the outlining process summarized in the overview.
Unless you’re a glutton for dry reading material, skip over the Introductory Matters section. That section describes some of the rationale behind this material, and gives a definition of exegesis.

The appendices provide various helps and suggestions in understanding what is meant by what is written. The first appendix, A Word About Words, gives you a semi-programmed introduction to Greek grammar. (Just what you always wanted, but didn’t have the foggiest idea of where to ask for it.) Believe it or not, once you recognize the value of understanding grammar, you may want to become a student of it. If such is the case, the manual by Dana and Mantey (Dana & Mantey, 1957) should be put on your Christmas list.

The second and third appendices will introduce you to two other invaluable helps to bible study. There are a few bonus charts and a Glossary at the end. If you don’t understand a word, look it up in a Dictionary first (not a bad Bible study method!) and then check the Glossary.

One final note, on the next page is an evaluation form, please use it to jot down the concepts and words that are not explained to your liking. It will help you define your problem areas, and help me in further revisions of this material. Thanks for your interest: have fun!

Evaluation Form

As you work your way through the material, PLEASE list any words you feel need more explanation, or that you don’t fully understand. Also note the page number on which the word or concept occurs. It would be very helpful if you’d make a note of any foggy instructions, or fuzzy explanations, or questions that you still have. Not only will you aid your understanding by defining problem areas, and eventually getting answers to your questions, but you’ll help improve the quality of the material.

Please record on the back of this or another sheet, your initial attempts at analyzing the practice verses, BEFORE you look at the suggested answers so that I’ll have an indication of how effective the materials was for you.

Introductory Matters

Statement of General Purpose

It is the purpose of this project to develop a manual of programmed instruction presenting the principles of exegetically outlining a passage of epistolary or didactic literature for both Greek and English language students of the New Testament. The method presented is in close conformity to that taught in the Greek exegesis courses at Dallas Theological Seminary at the time of writing.

Specific Goals

This manual provides an orientation to the process of pedantic outlining, as supplemental help for seminary students in Greek New Testament exegetical courses. It summarizes the principles of grammar and syntax with a view toward application in exegesis.
It is hoped that the material will also be useful in providing serious students of Scripture with a means of grappling with the meaning and context of passages of scripture. The programmed section gives a means of organizing the context of a passage, aiding the understanding of the structure and meaning of a passage. The programmed style of the manual will facilitate its use by individuals within churches and parachurch organizations.

The Nature of Communication
Written communication involves a transfer of meaning. An author uses words which to him have particular meaning to express an idea. He encodes his concept in written language using cultural-specific words, grammar and syntax. His reader decodes the writing, following hopefully the same grammatical and syntactical rules, and assigning meaning to the words used. If all goes well, the read message in the mind of the reader will have the same meaning as the written message in the mind of the writer.

In reality, communication is not that simple. The meaning of both written and oral messages is distorted proportional to the dissimilarity or lack of commonality of the sender and receiver of a message. A note reading, “Pick up some bread and mild.” from a wife to a husband has many options for fulfillment or opportunity for distortion. An experienced husband who shares a degree of commonality with his wife will decode the note assigning a shared meaning to the words in the note and bring home from the grocery store items that resemble those desired by the wife. A neighbor might have a little more difficulty coming up with the same items, and a houseguest from another country would perhaps experience a little bewilderment in translating and understanding the message.
Encountering Biblical Communication

Students of both the Greek and English New Testament encounter similar problems in understanding the message of an author who wrote in a different culture, language, and millennium. The study of vocabulary, grammar and syntax, as well as principles of translation aid in the understanding of biblical communication. Unfortunately, not every serious student of scripture has the opportunity to take courses in linguistics and semantics, and the biblical languages. Even those with exposure to such disciplines have difficulty in determining what was or is meant by what is written in scripture.

English Exegesis

It is the purpose of this manual to present the principles of exegetically outlining a passage of epistolary or didactic literature for both Greek and English students of the New Testament. The Oxford English Dictionary defines exegesis as “Explanation, exposition (of a sentence, word, etc.); esp. the interpretation of Scripture or a Scriptural passage.” Thus the task to which this material is geared is the explanatory outlining of a passage of Scripture, by those with no or limited knowledge of the original languages.

However, exegesis is most often considered the leading out of the truth of a passage of Scripture from the original languages. Grassmick (Grassmick, 1976) in his manual, “The Principles and Practices of Greek Exegesis”, offers this definition: “Exegesis is the skillful application of sound hermeneutical principles to the biblical text in the original language with a view to understanding and declaring the author’s intended meaning”
Indeed, in many cases a knowledge of the original language is crucial for a proper understanding of the text, especially when the standard translations offer diverse options. (The prayer at the end of Ephesians 3 is a good illustration of this.) Yet it is not just Greek scholars who would exegete or understand God’s revelation to us. The student of the English Bible it just as concerned with the accuracy of interpretation. Therefore, in the appendices of this paper, material is offered to enable those without two years of seminary Greek to get involved in the process of exegesis.

Coupling the programmed instruction section with the appendices will enable a Bible student to significantly narrow the range of meanings or options of a passage of Scripture, down to that intended by the biblical author. However a student’s justification or validation of a particular meaning or interpretation of a passage will be limited by his lack of knowledge of the original language. It is hoped that the lifetime student of Scripture will find his appetite for greater mastery of the biblical languages whetted by the material herein.

Meeting the Need

As stated in the introduction, this material seeks to educate Christians in accurately understanding God’s revelation.

Summary Overview

Authors and cartoonists have a great deal in common. Each seeks to convey meaning, one with word pictures and the other with pictures and words. The cartoonist’s basic tools are drawings, which he builds into pictures, or frames, which are woven together into a comic strip, that presents a sequence of events or ideas that make you laugh. The author’s basic tools are words, which he combines into sentences which are blended together into paragraphs that express a complete thought.

Each frame of a comic strip tells a little story in itself. It has a subject, or the main item upon which the artist wants you to focus, and a complement, the action which the subject does or receives. For instance Charlie Brown is standing on the pitcher’s mound. He’s the subject. Little squiggie lines all around him suggest that he’s shaking. The expression on his face indicates that he’s in a terrifying situation. That picture conveys a complete idea. Subject: Charlie Brown, the pitcher... Complement: Is standing on a pitcher’s mound, absolutely terrified.

In and of itself, that little picture can evoke a little smile; it conveys a slightly humorous idea. But if you’re a real comic connoisseur, your smile will be more of anticipation, because you know something is causing Charlie Brown to sweat, and you know that whatever it is is going to be funny.
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The next frame in the strip shows the batter at home plate. He’s the subject. The artist portrays him as a large menacing figure, like a distant relative of Godzilla. His hands make the bat look like a toothpick. His snarl reveals teeth that look accustomed to eating pitchers for a midmorning snack. The subject-complement statement is: The batter whom Charlie Brown is facing. (don’t forget the context) is a large menacing creature, capable of hitting a line drive right through most pitchers.

The two frames are not unrelated. The first presents a situation, or main idea, and the second complements it by giving a reason for the first. The REASON Charlie B. is shaking is BECAUSE he is facing a ferocious batter.

Let’s analyze another situation described by the followings

Because Jane’s father didn’t approve of him, 

Dick scaled the wall,

heroically, on the ladder, at night,

to elope with Jane,

but fell off and said “ouch”.

First identify the major verbal proposition, without which the rest of the sentence or paragraph would not make sense. In other words, find the independent clause, to which all others are subordinate...

Dick scaled the wall

The subject is Dick, and the complement is telling you that he did something, namely climbed the wall.

Now ask the who, when, where, how, what and why questions about each of the other words or clauses in the sentence. For example, is “heroically” telling me who? when? where? why? or how? about the major verbal proposition?

“Heroically” is telling us HOW Dick scaled the wall. “The MANNER in which ‘Dick scaled the wall’ was heroically.” The question HOW? is also answered by the phrases: “on a ladder”. “The MEANS by Which ‘Dick scaled the wall was on the ladder.”
“Manner” describes the way something is done but is not absolutely necessary. He could have climbed scared silly, but still would have been able to do the major verbal proposition.

“Means” tells the instrument or agent vitally necessary to the accomplishment of the major verbal proposition. Without the ladder, Dick wouldn’t have gotten past the kitchen window.
If a phrase is telling us WHY, it could be giving one of three places of information concerning the verbal proposition: PURPOSE, REASON or RESULT.

“The REASON ‘Dick scaled the wall’ was BECAUSE Jane’s father didn’t approve of him.”
“The PURPOSE In ‘Dick scaling the wall’ was  IN ORDER TO slope with Jane.”
“The RESULT of ‘Dick scaling the well’ was THAT he fell and said ouch!”
WHEN? 
“The TIME WHEN ‘Dick scaled the wall’ was at night.”
WHO?

“The ONE WHO ‘scaled the wall’ was Dick.”
WHERE? 
“The PLACE WHERE ‘Dick scaled the wall’ was at Jane’s house.” (implied)

WHAT?

“The CONTENT of Dick’s exclamation was “ouch”!”
“The THING WHICH Dick scaled was the wall.”
Each of the Items in the sentence tells is us something additional about the major verbal idea, that of Dick scaling the wall.

Passages of Scripture can be analyzed in similar fashion: first, identify the independent clauses; second, determine the relationships between the subordinate phrases (or clauses) and the independent clauses; third, construct an outline illustrating the relationships and meaning.

(Hint: a clause can be Independent with respect to its subordinate clauses, while at the same time be subordinate to another independent clause.)
If you understand the hint and feel comfortable with the above concept, then try out the process on a few verses of Scripture such as Joshua 1:8; Romans 12:1-2; Ephesians 1:15-19; John 3:14-17.

If you’re confused,.(and in all honesty you should be), just turn the page and start working through the material, concentrating on the parts that are difficult for you. Use caution in skipping over parts that you feel you understand, because the latter materials builds on the concepts you’ll be learning in the first part. It will be well worth the effort, because you’ll deepen your understanding and appreciation of Our Father’s word to us.

Here’s an example of one approach to outlining 2 Timothy 3:16.

“All Scripture is inspired by God and is profitable for doctrine, for reproof, for correction, for instruction in righteousness: that the man of God may be perfect, thoroughly furnished unto all good works.” (KJV)

ALL SCRIPTURE IS INSPIRED BY GOD. (Independent Clause)


The result of ALL SCRIPTURE BEING INSPIRED BY GOD is that it is profitable.

The place(s) where SCRIPTURE IS PROFITABLE is in the spheres or areas of doctrine, reproof, correction, and instruction in righteousness.

The purpose of ALL SCRIPTURE BEING INSPIRED BY GOD is so that the man of God might be complete. (perfect)
The manner in which THE MAN OF GOD IS COMPLETE is by being equipped for all good works.

The Dick and Jane Story
The purpose of this material is to provide an introduction to exegetical outlining. It is an expansion and elaboration of the “Summary Overview” in the preceding chapter, so if some of it seems vaguely familiar, you’ve got a good memory. It takes about an hour to work your way through it.

Go slowly, because what you’re doing is teaching your mind to look at written communication from a different perspective than it has in the past. When you finish, you’ll possess one of the most helpful keys to unlocking a passage of Scripture, or almost any other form of literature, even poetry. This material is written in a programmed format. What that means is that you’ll read a paragraph or so, and then be asked to answer a question based on what you’ve read. Cover up the answers if necessary to force yourself to think and respond before moving on to the next section. You’ll be learning something new in most sections, and be given some practice and review in others. The material presupposes a familiarity with basic grammatical components and those listed in Appendix “A”, “A Word About Words”, as well. Each unit builds on preceding units, so if you have any difficulty, write down the problem so you can get back to it later.

////- These four slash marks indicate a question to be answered from the preceding material, before proceeding to the next section. The answer to the question will either be 1) given in parentheses, 2) included in the beginning of the next section, or 3) found by rereading the preceding section.

////- What are the three means of finding answers to the question asked at the end of each section?

(Answer: see last paragraph.)

That wasn’t too difficult, was it? Most questions will require you to take the material in the preceding paragraph and use it to solve a problem related to understanding what an author meant by the words he used. You’re seeking to explain the meaning of a passage or verse of writing. That’s exegesis… an explanation or interpretation of meaning. Exegesis can be done on any form of literature or written communication.

////- What’s the purpose of exegesis?

(Answer: the answer is contained in the preceding paragraph as well as the following paragraph.)

If you said that exegesis is the process of determining what an author meant by the words he used, or that the purpose was to gain understanding, you’re on the right track! The word actually comes from two Greek words meaning “a leading out”, of the truth of a passage. It’s purpose is to find out what the author meant when he wrote the material. (“Extra: see dictionary definition.)

Exegesis is most commonly applied to the understanding and interpretation of biblical passages. (Your dictionary would have told you this.) When you study the Bible, some passages are quite simple and easy to understand. Other passages appear to be complex, yet by the methods presented in this material, can be quite easily understood.

In order to understand what an author meant by his words it is helpful to see how thoughts and meaning are communicated. The purpose of the following section is to enable you to identify the subject and complement of an idea.

Authors and cartoonists have a great deal in common. Each seeks to convey meaning, one with word pictures and the other with pictures and words. The cartoonist’s basic tools are drawings, which he builds into pictures, or frames, which are woven together into a comic strip, that presents a sequence of events or ideas that make you laugh. The author’s basic tools are words, which he combines into sentences, which are blended together into paragraphs, that express a complete thought, which makes sense to you.
////- How are authors and cartoonists similar?

(Answer: each seeks to convey meaningful ideas.)
Each frame of a comic strip tells a little story in itself. It has a subject, or the main item upon which the artist wants you to focus, and a complement, the action which the subject does, or receives. For instance Charlie Brown is standing on the pitcher’s mound. He’s the subject. Little squiggie lines all around him suggest that he’s shaking. The expression on his face indicates that he’s in a terrifying situation. That picture conveys a complete idea. Subject: Charlie Brown, the pitcher… Complement: is standing on a pitcher’s mound, absolutely terrified.

////- Define “subject,” and “complement.”

(Answer: see above paragraph)

The subject presents a thought or idea upon which the author/artist wants you to focus. The complement completes or adds to that idea by giving you additional information that relates to the subject. Actually, in the above scene, the artist doesn’t want you to just concentrate on Charlie Brown, he wants you to concentrate on the MANNER or the CHARACTERISTIC BEHAVIOR of Charlie Brown, the pitcher in this particular situation. If Charlie Brown was standing on the pitcher’s mound laughing, the artist would be telling you to concentrate on the fact that he’s laughing. So in the above case, the subject is best stated as:

////- ?

////- The complement would be:

(Subject: The MANNER (or behavior) of Charlie Brown the pitcher.)

(Complement: is that of standing on the pitcher’s mound in absolute terror… or something like that.)

In and of itself, that little picture can evoke a little smile: it conveys a slightly humorous idea. But if you’re a real comic connoisseur, your smile will be more of anticipation, because you know something is causing Charlie Brown to sweat, and you know that whatever it is is going to be funny.
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The next frame in the strip shows the batter at home plate. He’s the subject. The artist portrays him as a large menacing figure, like a distant relative of Godzilla. His hands make the bat look like toothpick. His snarl reveals teeth that look accustomed to eating pitchers for a midmorning snack. The subject0complement statement is: The batter whom Charlie Brown is facing, (don’t forget the context) is a large menacing creature, capable of hitting line drive right through most pitchers.

////- What’s the subject of the above picture?

(Answer: the batter whom Charlie B. is facing)

////- What is being said about the batter?

(Answer: that’s right! He’s tough and ferocious.)

The two frames are not unrelated. The first presents a situation, or main idea, and the second complements it by giving a reason for the first. The REASON Charlie B is shaking is BECAUSE he is facing a ferocious batter.

////- How are the two frames related?

In the above situation, the first frame told us that Charlie Brown was terrified. The second frame told us the reason why he was terrified, BECAUSE he was facing a very terrifying batter. A situation was presented in the first thought, and the reason for it was presented in the second thought. Each individual thought or picture had a subject complement-statement. Can you recall them? If you can’t, go back and review the frames.

The complete subject-complement statement would be: The MANNER of Charlie Brown’s behavior on the pitcher’s mound is characterized by absolute terror. The MANNER of the batter who Charlie Brown is facing is characterized by toughness and ferociousness.

Now let’s look again at the relationship between the two frames. In the space below, write or copy a sentence that expresses the relationship between the two frames:

Your answer should have a subject, and a complement.

////- What is that subject?

(Answer: the reason Charlie Brown is shaking/terrified.)

////- What is the compliment?

(Answer: … is because he’s facing a ferocious batter.)

If you wrote an answer similar to the above, skip this section, proceeding to the next paragraph that starts with, CONGRATULATIONS! If you didn’t get it the first time, this section will help you review it, and then you can go to your well earned CONGRATULATIONS! in the next section. Remember that the subject is the main idea upon which the author/artist wishes you, the reader, to focus. In the above two pictures, the artist first wanted you to focus on Charlie Brown’s behavior, or manner. Then he wanted you to recognize WHY Charlie Brown was exhibiting that behavior.

You first focused on Charlie Brown on the pitcher’s mound. You then noticed he was shaking with fear. That presented a complete idea to your thinking, both a subject, and a complement. Then you saw the next frame: a batter, who was menacing. This too gave you a complete idea, both a subject and a complement.

Now comes the tricky part! You observed a relationship between the two thoughts or ideas. You subconsciously asked yourself, “What is the relationship between these two pictures?” or, “What is the second picture telling me about the first?” You then noticed that the second picture, of the batter, was telling you WHY Charlie Brown was shaking, giving a REASON for his fear.

CONGRATULATIONS! You have now an understanding of a subject, a complement, and the relationship between the two. Exegeting a passage of literature is very similar. You simply follow these steps: 1) Identify the main idea (Like the first picture of Charlie Brown); 2) Identify the secondary ideas (Like the ferocious batter); 3) Ask yourself “What is the secondary idea telling me about the main idea?” (Like the ferocious batter is telling me why Charlie Brown is shaking, the reason); 4) Express the relationship between the main and secondary ideas in a sentence that has both a subject and a complement (as above). Sounds simple, doesn’t it? (Copy the four steps on an index card.)
We’re now going to examine each of the above steps in a little more detail. Did you really copy the steps on an index card? If you can repeat them without looking back, you may go on. If not, you’ll profit from writing them out to help you cement them in your thinking. The most important step is identifying the main idea. This step can be difficult because the main idea can often be disguised. In fact the main idea has at least three aliases. The main idea is also known as the independent clause, and the main verbal proposition (MVP), or the finite verbal proposition (FVP). A clause is a group of words that express a thought. A proposition is a statement of fact. A finite verbal proposition is a statement of fact that contains a finite verbal form. A finite verb is a basic verb, ie.e, not a participle or an infinitive. That was a mouthful. Confused? Fill in the items below and things might become clearer.

Main idea = __________________________________ clause = 


main verbal ___________________________ = MVP = FVP

An independent clause expresses a complete __________________ by itself.

A verbal _________________ is a _________________ of fact.

(Answers: independent or primary; proposition or statement; thought or concept or idea; proposition; statement).

Let’s consider a short story about Dick and Jane. If you can master the principles presented in this simple story, you are well on your way to being able to produce an informative, exegetical outline of a passage of scripture. Throughout this material, whenever you are asked a question about “the story” it refers to the Dick and Jane saga below. (You might want to copy it on the other side of the index card.) This story has been carefully constructed to provide you with all you need to know about exegetical outlining, so study it carefully. The first step in exegetical outlining is to identify the independent phrase or clause, the group of words that express a complete thought by itself:
Because Jane’s father didn’t approve of him, 

Dick scaled the wall,

heroically, on the ladder, at night,

to elope with Jane,

but fell off and said “ouch”.

First identify the major verbal proposition, without which the rest of the sentence or paragraph would not make sense. In other words, find the independent clause, to which all others are subordinate.

////- Write your answer here:

(Answer: see below)

Each one of the lines in the story will tell us something about one main idea. Each clause is subordinate to the independent clause which you hopefully identified as: “Dick scaled the wall.”

Notice that this phrase expresses a complete thought, in and of itself. It has a subject, and a complement.

////- Please list the subject and complement of the above verbal proposition:

(Answer: see below.)

That should have been an easy one for you. The subject is Dick, and the complement is telling you that he did something, namely climbed the wall. Everything else in the story is telling you something about this main verbal proposition (MVP). All the other words are either phrases or subordinate clauses.

////- Groups of words which tell the reader information about the main idea or MVP are called:

(Answer: subordinate or dependent clauses, or phrases.)

For the difference between phrases and clauses see the appendix, “A word About Words.” In brief, a clause has some verbal form in it, while a phrase doesn’t have a verbal form, but is usually composed of a preposition and a noun, or single modifying words like adjectives. (See Appendix.)

////- Does a phrase have a verbal form in it?

////- Do phrases and subordinate clauses often have similar functions in a sentence?

////- How does an adjective function in a sentence?

(Answers: no; yes; modify a noun. If you had trouble with the last question, it would be wise to read up on the grammatical function of words in the Appendix.)

The Subordinate clauses are dependent on the independent clause for meaning. The dependent clauses usually can’t stand alone and make good sense. Go back to the above example and pick out the dependent clauses.

////- How many subordinate clauses are there in the Dick and Jane story?

(Answer: see below.)

If you answered seven, you’re on the right track, but you need just a little sharpening to distinguish between phrases and clauses. If you answered four, you’re really sharp and probably read the appendix on grammar. If you answered between two and seven, don’t worry, you’ve got the edge on most Bible readers, and just need to distinguish between the actual grammatical form, and how it is functioning. (A task the following material will equip you to perform.) If you answered one or more than seven, you’re a little rusty, and need some rigorous sharpening, (A task that appendix A” can help you in.) or don’t know how to count. (A task none of the following material will help you to perform.)
Each phrase set off by commas in the above story functions as a dependent clause. Some are actually phrase, or adverbs, (lacking a verb or verbal form), but function to modify the independent clause.

You’ve now completed step one and most of step two. You’ve identified the independent clause, and the subordinate clauses. Notice the subordinate clauses. They can begin with:

1. conjunctions

a. because – causal/reason conjunction
b. but – contrastive or disjoining or disjunctive
c. and – comparative or joining two thoughts

2. prepositions (on, at)

3. an infinitive (to elope)

4. an adverb (heroically)

5. or other parts of speech.

In scripture, in addition to the above, participles (the –ing words), relative pronouns (who, whose), certain case endings, rhetorical questions, or figures of speech are used as structural markers to indicate the meaning of the author.

////- List five of the structural markers used in the Dick and Jane story:

(Answers: because, heroically, on at, to elope, but, and.)

You’re now on to the next big step! (If you are totally bewildered by the last paragraph, you need to review the basic parts of speech in a grammar book, English or Greek. If you are slightly mystified, press on, it will become clearer with practice. If all this is child’s play, and too simple for you, then you’ve only need a couple more pages before you’re ready to exegete.) The third step is to take each of the dependent clauses and ask what it tells you about the main verbal proposition.

////- In the Dick and Jane story, what is the first structural marker and the dependent phrase which it introduces?

(Answer: The conjunction, “because”, introducing the fact that Jane’s father didn’t approve of Dick.)

////- Now what question do you need to ask?

(Answer: What does the dependent clause tell me about the independent clause? or What does the structural marker tell me about the main verbal proposition? Or What is the relationship between the two clauses?)

Here is a list of questions that the structural marker or dependent clause or even an adverb can answer about the main verbal proposition (good material for your index card): WHO? WHEN? WHERE? WHAT? WHY? HOW?
Now ask the who, when, where, how, what and why questions about each of the other words or clauses in the sentence. For instance, is “Because Jane’s father didn’t approve of him” telling me who? when? where? why? or how? about the main verbal proposition?

////- Which one?

If you said that the phrase beginning with “because …” was answering the question “WHY did Dick scale the wall?” you would have been 100% correct. However, the phrase “to elope with Jane” also tells us WHY Dick scaled the wall.

If a phrase is telling us WHY it could be giving one of three pieces of information concerning the verbal proposition: PURPOSE,  REASON, or RESULT.

The conjunction, “because” is often called a causal conjunction, because it joins together (conjoins) two phrases, clauses, or ideas, giving the cause and effect relationship between two, or the reason for the connection. In the Dick and Jane story, the first structural marker, “because”, and the phrase it introduces, gives us the reason Dick scaled the wall.

The proper format for stating such a relationship is: “The REASON ‘Dick scaled the wall’ was BECAUSE Jane’s father didn’t approve of him.

This idea has two parts, a subject and a complement, just like the comic strip frame. Please identify those two parts:

////- 
Subject:


Complement:

I hope you wrote the subject of the idea is: The reason Dick scaled the wall; and that the complement is: because Jane’s father didn’t approve of him. Note that the subject includes the main verbal proposition (Dick scaled the wall) as well as the “reason” nuance. The complement completes the idea, by giving us the actual reason.

(important rule: if REASON is in the subject, BECAUSE must be in the complement. More on this later.)

////- Which structural marker also introduces a phrase which also tells us why Dick scaled the wall?

That’s right: The infinitive, “to elope” introduces another phrase which answers the question: “Why did Dick scale the wall?”

////- To which of the three nuances under WHY does “to elope with Jane” correspond?

Did you pick reason, purpose or result? If you chose purpose you are precisely correct. PURPOSE is the nuance that explains why someone does something from the standpoint of intention, or plan, or design. (Underline that sentence.) REASON differs from PURPOSE in that REASON gives the grounds or motivation to do something, while PURPOSE indicates more of what went on in the mind of the subject before he did something.
(It’s true that motivation and purpose are coincident at many points. You can usually call them any way you want. However, if you have two complements which answer the question, “WHY?” usually one will give you purpose and the other reason. Yet, there are many instances in Scripture where many parallel reasons are being given for the action described in the major verbal proposition.)

////- If you’re not hopefully confused, express Dick’s purpose in scaling the wall in subject/complement form:

Subject:

Complement:

If you’re getting the hang of it your answer should look something like this:

Subject: “The PUROPOSE of ‘Dick scaling the wall…

Complement: was IN ORDER TO elope with Jane.” or: was SO THAT he could elope with Jane.”

Notice that just like the REASON statement above, the PURPOSE statement includes the verbal proposition in the subject and links the PURPOSE nuance with IN ORDER TO or SO THAT.

////- Fill in the following blanks using the information you learned above. A good exegetical outline statement includes a ___________ and a ______________. The subject includes both a statement of the ______________ or argument force of the structural marker as well as the ______________________. The complement includes the corresponding restatement of the argument force of the nuance of the initial structural _______________ as well as the thought that ____________________ the idea.

(Answers: subject; complement; nuance; main verbal proposition/MVP/FVP/Independent clause/etc.; marker; completes.)

That was really a mouthful. You may have had trouble expressing the concept of nuance, or argument force. The idea is simply that if your subject has REASON in it, the complement must have BECAUSE in it. If your subject has PURPOSE in it, the complement must have SO THAT, or IN ORDER THAT, in it.
The third and last nuance under WHY is RESULT. (We’re almost finished with the most difficult part, it gets easier from here on.) If PURPOSE expresses what was going on in the mind of the subject before he did something, and REASON expresses the grounds for his action, then RESULT tells us what happened at the end of the action, or what actually happened.

////- What was the result of Dick scaling the wall?
You’re right! He fell. He also said “ouch”. Both answers or a combination of answers would be correct. Many actions have one or more results. In this case there were two.

////- Express the nuance or meaning of the clauses beginning with the conjunctions “but” (contrastive) and “and” (continuative or sequential), using the subject/complement format:

(Answer: The subject should include the verbal proposition as well as the correct nuance: Subject: The RESULT of ‘Dick scaling the wall’, Complement: was THAT he fell and said ouch!”

Actually, Dick’s cry of “ouch” was also a result of his fall, but there’s no need to get into that now. Notice that the force of RESULT is linked with THAT in the complement.

////- 
PURPOSE is linked with _________________ or ___________________


RESULT is linked with ___________________


REASON is linked with ___________________

(Answers: so that; in order that; that; because.)

So much for the question WHY, let’s look at the other questions. They’re much simpler. If you’ve made it this far, the rest of the way is smooth sailing. (There are other, lexical and contextual helps to determine purpose, reason, and result clauses, in the Appendix). Look at the word “heroically” in the Dick and Jane story. You want to determine the relationship between the adverb, heroically, and the main verbal proposition.

////- What is “heroically” telling you about the main verbal proposition of Dick scaling the wall?

“Heroically” is telling us HOW Dick scaled the well. It tells us what characterized his behavior or manner, as he scaled the wall. It’s just like Charlie Brown on the pitcher’s mound. His manner or behavior could be described as scared or shaking. (Remember: the MANNER (or behavior) of Charlie Brown the pitcher… is that of standing on the pitcher’s mound in absolute terror.) Manner usually describes the appearance of something.

////- Express “heroically” in proper outline form, showing the relationship between the adverb and the major verbal proposition…

Subject:


Complement:

You had a number of choices for starting off the subject. You may have said, “the way in which”, “the style of”, “the characteristic of”, “the behavior of”, or “the manner in which”.
In keeping with grammarians of old, it’s best to use the manner nuance to describe behavior. Thus we have “The MANNER in which ‘Dick scaled the wall’ was heroically.”

So far, so good. Unfortunately, the question HOW? is also answered by the phrase: “on a ladder”.

////- What kind of phrase is “on a ladder”?

////- How does “ladder” function in the phrase?

(Answers: prepositional phrase, object of the preposition. If you had trouble answering, see the Appendix.)

“MANNER” describes the way something is done, but is not absolutely necessary to the action of the main verbal proposition. He could have climbed scared silly, but still would have been able to do the major verbal proposition.

“MEANS” tells the instrument or agent vitally necessary to the accomplishment of the main verbal proposition. Without the ladder, Dick wouldn’t have gotten past the kitchen window. It had to be there for the action to occur.

////- Express the phrase “on the ladder” in outline format as you did for heroically”…


Subject:


Complement:

(Answer: “The MEANS by which ‘Dick scaled the wall’ was on the ladder.”)

Often in Scripture when a command is given, it will be followed by words or phrases that tell us HOW to do it. Sometimes the author will describe the actual steps to take. Other times he will just describe what the action of obedience looks like, (i.e., servants obeying masters with all sincerity).

////- In the above paragraph would the “sometimes” sentence be telling you MEANS or MANNER? How about the “other times” sentence?

(Answers: sometimes: means; othertimes: manner.)
So far you’ve answered the two most difficult questions, “WHY?” and “HOW?”, about the major verbal proposition. The most significant truths of Scripture are often communicated through these two nuances. However, there are still many exciting concepts that are expressed by answering the remaining questions.
////- What are the most common questions to ask about the relationship of the structural markers to the major verbal proposition?

////- What are the other questions to ask?

(Answers: The most common are “WHY?” and “HOW?”. The others are “WHEN?”, “WHERE?”, “WHO?” and “WHAT?”.)

////- What does the phrase “at night” tell you about the main verbal proposition of ‘Dick scaling the wall’? Express it in outline form.

(Answer: WHEN? “The time WHEN ‘Dick scaled the wall’ was at night.”)

////- In the above answer, identify the subject and the complement.

If you said the subject ended after “wall”, you were absolutely correct. The proper forms of expressing time are:


when / before / during / at / after.

////- Express one of the above time indicators in outline form, using “you answered the question” as a verbal proposition, and making up your own complement:

(Answer: e.g., “The TIME DURING WHICH you answered the question was IMMEDIATELY AFTER you read it.)
Sometimes, you might not have a structural marker to stimulate a question about the main verbal proposition. If that’s the case, you can just ask the functional questions (Who, What, When, Where, Why, How) about the verbal proposition and see what answer fits. This is just the reverse of the process you’ve been learning of asking what the subordinate phrase is revealing about the independent clause. To see how this works, ask the “WHERE” question about the main verbal question in the Dick and Jane story.

////- Where did ‘Dick scale the wall’? Record your answer in outline form.

If you wrote: “The PLACE WHERE ‘Dick scaled the wall’ was at Jane’s house,” (implied) you would have answered correctly. Note that the location is not stated, implied by the situation.

////- In your last answer, where does the complement begin?

(Answer: with the word “was”.)

////- If you asked the question WHO about the independent clause, what would your answer look like in your outline.

If your answer resembles: “The ONE WHO ‘scaled the wall’ was Dick.”, you’re making significant progress. Since your main verbal proposition already states the answer to the question by having Dick as the subject of the sentence, it is not necessary to include it in the outline, except for special emphasis. “WHO?” could also be used to indicate THE ONE WITH WHOM Dick attempted to elope; THE ONE WHO disapproved of Dick was Jane’s father, and so forth.

This brings us to the last of the functional questions, being that of “WHAT?”. “WHAT?” is usually answered by the direct object, or indirect object of the verbal proposition or sentence, and thus like, WHO, is usually not necessary for outlining purposes under such circumstances. If you wanted to express the WHAT of the verbal proposition, how would you do it? Or what would it look like in outline form?

////- ?

(Answer: The THING WHICH Dick scaled was the wall.”)

“WHAT?” has another use as well which is quite crucial for much bible interpretation. Often in epistolary literature, the author will express a wish, command, prayer, instruction, or statement of fact. Seemingly insurmountable exegetical problems can disappear when you use the functional question “WHAT?”.
////- How would you express Dick saying “ouch!” using the outline format? (This is a tough question. Hint: Consider “Dick said” as an independent clause, and “thing which” or “content” in the subject.)

The best way to express any of the items mentioned in the above paragraph is using the concept of CONTENT, in response to the question WHAT. Thus your last answer could look like: “The CONTENT of Dick’s exclamation was “ouch”!”

The concept of CONTENT is also useful in expressing the actual “meat” of a prayer or petition, the expected behavior of a command, and so forth. It is also helpful in expressing the meaning of greetings, salutations, benedictions, blessings, or doxologies.
For example: The CONTENT of Dick’s greeting (when he saw Jane at the top of the ladder) was an inquiry into the preparedness of Jane with regard to departure. (Which being translated is: “Ready yet?”) Obviously putting certain statements into outline form is useless, yet there are many instances where the meaning of a phrase or section is understood best by outlining it. Often you will find that phrases in apposition to an idea are also best expressed by the CONTENT nuance.

////- What is an appositional phrase?

////- What argument force would you use to express the meaning of an appositional phrase?

(Answers: a means of modifying a noun or expression by placing immediately after it an equivalent expression which “repeats” the meaning of the first word, e.g., (“… the will of God, your sanctification.” 1 Thess. 4:3); content nuance would be most appropriate.)

As you will notice from the above questions, each of the items in the sentence, (or in a paragraph) tells us something additional about the main verbal idea, that of Dick scaling the wall. Most of passages which you will exegete will not have more than two or three descriptive clauses, or structural marker relating to any one verbal proposition.

Usually each paragraph has one central idea upon which the author wishes you to focus, and a few other thoughts qualifying or elaborating upon the main verbal proposition.

Now the real art of exegesis entails taking all the parts of the outline, like the one you’ve been doing ‘Dick scaled the wall’, and coming up with a summary statement which expresses the main thought which the author wished to express. This summary statement or summary idea is expressed in subject/complement form. It should summarize the main point at which the author was driving, using one of the argument forces or nuances expressed by the structural markers.

////- In the Dick and Jane story, what was the main point the author was trying to convey about Dick scaling the wall?

Because of its position at the end of the story, it’s quite possible that the author wanted us to focus on the fact that Dick didn’t succeed in his attempt to elope, but rather fell off instead. So the major flow of the story was to lead us to the RESULT of his attempt, that he fell off. How would you express a summary statement indicating that the author was leading to the climax of Dick falling off the ladder, in proper outline form?

////- 
Subject?


Complement?

Your summary statement should look something like this: The RESULT of Dick’s attempt to scale the wall to elope with Jane, is THAT he fell, and failed. If you felt it was important to bring in the fact of Jane’s father’s disapproval, you could put that idea in brackets: (in light of the fact that Jane’s father didn’t approve of him…) The RESULT of Dick’s attempt to scale the wall to elope with Jane, is THAT he fell. Deciding on the proper nuance for the summary statement is made easier by the context of the passage. For instance, if, in the story about Dick and Jane, the preceding paragraph was focusing on a rickety old ladder, and the following paragraph dealt with Dick climbing up the trellis for a second attempt, you’d probably emphasize which nuance in your summary statement?

////- Which nuance?

If you choose to focus on the instrument or means by which Dick scaled the wall unsuccessfully, you’d be correct. If the preceding and following paragraphs dealt with Dick’s heroic antics, which nuance would be emphasized in your summary statement?

////- Which nuance?

The most likely nuance in the above case, where the context is dealing with the manner of Dick’s behavior, would be manner. If the following paragraph in the story dealt with the fact that Jane’s father heard dick’s cry of “ouch”, and came out with a shotgun and started chasing Dick, what major nuance would you emphasize in your summary statement?

////- Which nuance would you emphasize?

If you decided that the point that the author was driving at would be the result of Dick’s attempt to scale the wall was that he fell and said “ouch” (which in turn woke up Jane’s father), you are beginning to grasp the important role of context in determining the nuance of the summary statement. For other examples of summary statements, see the end of the “Clause” section in appendix “A”, “A Word About Words”.

Now for some simple practice verses. Construct outlines for each of the following verses using the method you’ve just learned:

1. identify the MVP or independent clause;

2. note the subordinate clauses, phrases, and significant modifiers; then,

3. determine the likely relationships between the MVP and the subordinate clauses; and finally,

4. record your conclusions in the full-sentence outline form you’ve learned.

(HINT: The MVP can be compound as in Joshua 1:8 but the thrust is singular.)

Joshua 1:8 / John 14:21 / Phil. 4:6-7 / 1 Jn 1:3 / Rom 1:16-17 / Romans 12:1-2 / Ephesians 1:15-19 / John 3:14-17

POSSIBLE Answers: Joshua 1:8 VP = Not depart but meditate (or just the command to meditate): Time when = day and night; Purpose = to do and obey; Result: prosper.

The content of God’s instruction to JOSHUA is that the should MEDITATE on the words of the law.

The time when JOSHUA should MEDITATE on the law is during the day and during the night.

The purpose of JOSHUA MEDITATING on the law is so that he will do and obey the law.

The result of JOSHUA MEDITATING on the law is so that he will do and obey the law.

The result of JOSHUA MEDITATING (and obeying) is that he’ll prosper.

SUMMARY: The result of JOSHUA MEDITATING on the law for the purpose of obeying it, is that he will prosper.

John 14:21 VP = He love Christ; The one who = commandment keeper; Result = fellowship with God.

The one who loves Christ is the one who has and keeps Christ’s commandments.

The result of loving Christ (as demonstrated by keeping His commandments) is that one has fellowship with God.

SUMMARY: (as above, the result…)

Philippians 4:6-7 VP = Don’t be anxious but pray (present requests); Means = prayer and petitions; Manner = thanksgiving; Result = peace.
The content of Paul’s instructions is that instead of being anxious about situations, believers should pray about them.

The means of presenting request about anxiety-causing situations is by making prayers and petitions to God.

The manner of praying is with thanksgiving. (Characterized by thanksgiving.)

The result of praying properly about anxious situations is peace from God.

SUMMARY: The result of praying about anxiety causing situations with a spirit of dependence and thanksgiving, is that the prayer receives peace from God.

1 John 1:3 VP = We proclaim; Content = what was seen and heard; Purpose: fellowship.

The content of the apostolic proclamation is what they had seen and heard about Jesus.

The purpose of the apostles teaching (or proclaiming) their message about Jesus, is so that others might have fellowship with them and Jesus.

SUMMARY: (as above, the purpose…)

Rooms 1:16-17 VP - I am not ashamed of the gospel; Reason = it's the power of God for salvation; Subordinate verbal proposition (SVP) = the gospel saves; ones who = those who believe; reason for the SVP - OT indicates salvation is by faith.

The content of Paul's instruction is that he is not ashamed of the Gospel of Christ.

The reason Paul is not ashamed of the gospel of Christ is because it is God's powerful means of salvation.

SVP (Subordinate Verbal Proposition - modifying the MVP but also modified by its own subordinate clause) =  The content of Paul's teaching is that the Gospel saves.

The ones who the gospel saves, are those who believe it.

The reason the gospel saves believers is because the OT indicates that salvation is by faith.

Summary: The reason Paul is not ashamed of the gospel is because it is God’s powerful means of saving those who believe it as indicated by the Old Testament.

Romans 12:1-2 VP = Present yourselves to God; Reason = the mercies of God; Manner of presentation = as a living and holy sacrifice; Content of presentation = consists of fulfilling your spiritual service (what God requires of you); Means of presentation = not conformed but transformed; Means of being transformed = renewing of mind; Result of being transformed =  proving or demonstrating in your life what God's desire (will) is for you: Content of will = what is good, acceptable and perfect (maybe as described in Romans 1-11) (Do the outline on your own, noting changes of verbal proposition. Your summary statement would probably emphasize the result of not being conformed but rather transformed.)

Ephesians 1:15-19a VP = Paul gives thanks; Reason = heard of their faith and love; Manner of giving thanks = making mention; Content of Paul's prayer = God would give a spirit of wisdom and revelation (does not equal Holy Spirit which was given at conversion, see v. 13); Reason God can give = the eyes of their hearts have been (perfect tense - action completed in past with continuing results) enlightened; Result of God giving spiritual insight = know; hope, riches, and greatness of power. (This is a difficult one, which you weren't expected to get, but study it until you understand the rationale behind the presentation. Some of the thinking you had to go through for this verse is presented in the Appendix, "A Word About Words”.)

John 3:14-17 VP = The Son of Man must be lifted up; Manner = as Moses lifted serpent in wilderness (for salvation); Purpose of Son being lifted up = salvation for those who believe (v 15); Reason for v.15 = v.16, SVP = God loved the world; Result of God loving the world = gave His Son; Purpose of God giving His Son = people would believe; Result of believing = believers would be saved; Second reason for v.15, or the reason for not perishing and having life in v.16 = v.17, the reason people are saved by the death of Jesus Christ is because it was God’s plan to save the world through Him. (The means by which the world is saved is by the sacrificial death of Christ.)
Well, hopefully by now you’ve caught on to the idea of exegetical outlining. Start with the simplest verbal proposition and express that in outline form. Determine what structural markers relate to that MVP and then develop a summary statement. Whenever you change MVP, you should have a summary statement. Then move to the next MVP and relate both structural markers and subordinate summary statements to it. Now skim through the Appendices if you have not already done so, and then tackle some of your favorite verses and outline them.

Appendix A – A Word About Words

It is important to know a few things about grammar to start getting more out of your personal Bible study. This information starts out with the basics, and builds to what may appear to be the incomprehensible. Feel free to skip to the parts which will best enrich your understanding of how words are put together.
SENTENCE
A sentence is the basic means of expressing a thought. A sentence has three parts for which you should keep on the lookout: Subject, Verb, and Object.
THIS 
|
IS
\
A SENTENCE
IT 
|
HAS 
|
PARTS
#1 
subject = THIS
verb = IS
object = A SENTENCE

#2 
subject = IT

verb = HAS
object = PARTS

GOD
|
IS 
\
LOVE


GOD
|
LOVES
|
YOU

#3
subject = GOD
verb = IS

object = LOVE
#4
subject = GOD
verb = LOVES
object = YOU
The above sentences are diagrammed. When you diagram a sentence, you make a visual picture of the relationships between the words in a sentence. You know what goes with what. In simple sentences (SUBJECT, VERB, OBJECT) the relationships between the words are obvious. In complex sentences, especially in some of the apostle Paul’s writings, a diagram is very helpful to determine what he meant.

In diagramming, the SUBJECT goes in the first slot, the VERB in the second, and the OBJECT in the third.

SUBJECT
The SUBJECT of a sentence is the main thing about which the author is writing. Ask yourself “WHO or WHAT is the author writing about?” Nine out of ten times your answer will be the SUBJECT of the sentence. SUBJECTS are usually NOUNS or PRONOUNS.

A NOUN is a person, place, thing, or concept: for example: God, love, sentence, man, dog, parts, crowd, book.

A PRONOUN refers to, or takes the place of a noun or phrase: for example: this, that, you, he, she, it, who, which.

(Note, in doing Bible study, it is very helpful to determine what noun, concept, or phrase each pronoun represents.)

////- In the diagrammed sentences above, which words are NOUNS?

////- Which are PRONOUNS?

////- How do you identify the SUBJECT in a sentence?

(Answers: Contained in the previous paragraph).
VERB
A VERB is an action word. A verb expresses some sort of action or movement. It tells us something about the subject.

A VERB is the heart of the sentence. You can not have a sentence without a VERB in it. A sentence may consist of just one word, the VERB; for example “Go.” or “Stop.” are both sentences. (These sentences have “you” as an implied subject.)

VERBS tell us very important information such as the time (past, present, future) or type of action in the sentence. These factors will be considered in more depth later.

////- Define: VERB

////- Can a sentence contain just a VERB?

////- Circle the VERBS in the following sentences:

Jesus wept. (Jn. 11:35)

All things were made by Him. (Jn. 1.3a KJV)

For the law was given through Moses; grace and truth were realized through Jesus Christ (Jn. 1:17)

(Answers: an action word; yes; wept, made or were made, given or was given, realized or were realized.)

Note: The last two sentences above have helping or auxiliary verbs to form the compound tenses. See under “Tense.”

VERBS sometimes serve to connect the SUBJECT with the OBJECT of the sentence, and are then called LINKING VERBS (or copulas, because they couple the subject with the object just like the link that couples two railroad cars together). Following a LINKING VERB, OBJECTS are properly called PREDICATE ADJECTIVES or PREDICATE NOUNS (NOMINATIVES) rather than OBJECTS.
The most common LINKING VERB is “to be” and its various forms. (Examples: am, are, is, was, were, will be, will have been, has been, had been; acts, grows, becomes, became, tastes, seems appears). A rule of thumb in using LINKING VERBS is to recognize that the SUBJECT and OBJECT are referring to the same thing. (You can think of it as an “equals sign”.)

BONUS SECTION: in the diagrams in the noun section, a vertical line separates the SUBJECT and the VERB. A second vertical line separates the VERB and OBJECT. With most LINKING VERBS, this second vertical line slants back toward the SUBJECT, indicating the special relationship between the two words. When the OBJECT is a NOUN, you have a PREDICATE NOUN or PREDICATE NOMINATIVE. When the OBJECT is an ADJECTIVE, you have a PREDICATE ADJECTIVE.

////- What does a linking verb do?

////- Give an illustration of a linking verb?

////- In the following examples circle the linking verbs:

In the beginning was the Word, and the Word was with God, and the Word was God (Jn. 1:1)

And the Word became flesh, and dwelt among us… (Jn 1:14)

This is He…(Jn. 1:27)

(Answers: expresses a relationship between or links the subject with the object (or something like that); see examples; 1:1-was, was, was; 1:14-became; 1:27-is).
OBJECT
The third part of the sentence is the OBJECT. The OBJECT is usually a NOUN or PRONOUN, although it could also be a clause as discussed below. The OBJECT receives the action (described the VERB) done by the SUBJECT, either directly or indirectly.
If the OBJECT is acted upon directly by the SUBJECT, it is called a DIRECT OBJECT. If the OBJECT is indirectly acted upon or given the DIRECT OBJECT, it is called the INDIRECT OBJECT.

INDIRECT OBJECTS usually follow verbs of giving, telling, or showing, and answer the question: “To whom?”.

DIRECT OBJECTS usually answer the question “What?”.

Example: John 1:12 Subject = He; Main Verb=gave; Direct Object=the right; Indirect Object=to them who received Him.
You probably noticed in the above examples that sentences have a lot more in them than just a SUBJECT, VERB and OBJECT. You’ve seen that sentences also have ADJECTIVES, modifying NOUNS and PRONOUNS, as well as ADVERBS, modifying VERBS.

ADVERBS often answer the questions: “where?”, “how?”, or “when?” about the action of the verb. ADJECTIVES often answer the question “what?” about a noun.

A sentence also has various modifying clauses, or phrases which can function as any of the individual words you’ve just studied. Some of the richest gems in Bible study are found in understanding the functions of PHRASES and CLAUSES.

////- What does an ADJECTIVE do in a sentence?

////- What does an ADVERB do in a sentence?

////- Where do you think you would place an ADVERB on a sentence diagram?

(Answers: modify, qualify, quantify, specify, limit, or further describe a noun; modify qualify, quantify, specify, limit, or further describe the action of a verb; on a line under the verb it modifies. See the examples at the end of the PHRASE section.)

CLAUSE

A CLAUSE is a group of words consisting of a SUBJECT and a VERB (also called a predicate). A CLAUSE may
 
An INDEPENDENT, MAIN or PRINCIPLE CLAUSE is like a mini-sentence. It can make sense by itself, or stand alone. In doing Bible study, these are the first items to isolate.

A SUBORDINATE, DEPENDENT or SECONDARY CLAUSE, modifies the MAIN CLAUSE and is incapable of expressing a complete thought by itself. Often clauses are introduced by either a COORDINATING or SUBORDINATING CONJUNCTION.

A COORDINATING CONJUNCTION tips you off to the fact that the clause or phrase, in which the conjunction is found, is somehow modifying the INDEPENDENT CLAUSE, or MAIN VERBAL PROPOSITION. Some common SUBORDINATING CONJUNCTIONS are: that, so that, since, because, if, as, while, when.

////- Identify the MAIN CLAUSE in each of the following by underling it with two lines. Underline the SUBORDINATE CLAUSES with a single line. (BONUS: If you’ve already read the programmed introduction, try to determine the possible relationships between the clauses. If you’re ambitious, try your hand at constructing an exegetical outline.)

And let us not be weary in well doing: for in due season we shall reap, if we faint not. (Galatians 6:9)

As we have, therefore, opportunity, let us do good unto all men, especially unto them who are of the household of faith. (Galatians 6:10).

(Answers: 6:9 MVP = Let us not be weary in well doing; 6:10 MVP = Let us do good to all men. For a possible outline, here’s what a possible outline looks like:

1. The reason believers should not grow weary in well doing is because the expected result of continued (not fainting in) well doing is reward (at the judgment seat of Christ).

A. (The content of Paul’s instruction is that…) believers should not cease to do good deeds.

B. The reason believers should not cease to do good deeds is because God will reward them for their faithful service (at the judgment seat of Christ).

1. The time when believers will be rewarded is in due season (judgment seat of Christ – 2 Cor 5:10)

2. The means or condition of reaping is by not fainting in doing good. OR The reason believers can be rewarded is because they don’t faint. OR The expected result of not fainting is that believers will be rewarded.

2. (As a result of the fact that we’re rewarded for well doing…) the manner in which we should do good is in taking every opportunity to help first believers and then others.,


A. (The content of Paul’s instruction is that…) believers should do good.


B. The time when we should do good is as we have opportunity.


C. The ones to whom we should do good are to all men.


D. The ones to whom we should first do good are to other believers.

PHRASES

A PHRASE is a group of words with neither a SUBJECT nor a FINITE VERB (see: participle, infinitive) that functions as a unit in a sentence. The most common phrase is a PREPOSITIONAL PHRASE, which is a phrase introduced by a preposition. Prepositions are words like: of, by, for, to, with, at, in, on, and from. PREPOSITIONAL PHRASES are composed of a preposition and an object of the preposition.
PREPOSITIONAL PHRASES most often modify a verb, but can also modify nouns or adjectives. In Greek, the semantic force or sense of a preposition is sometimes limited by the lexical meaning of the word, but frequently, you must choose from many options to determine which meaning was intended by an author. Frequently prepositions specify: the location or sphere of an action, (local sense, answering the question “where?”); the time of an action (temporal sense, answering the question “when?”); the purpose, reason, or result of an action (answering the question “why?:); and the means or manner of an action (answering the question “how?”).

////- Circle the prepositions in the following and suggest possible meanings or semantic force for them:

But God demonstrates His own love toward us, in that while we were yet sinners, Christ died for us. (Romans 5:8 NASB)

For the wages of sin is death, but the free gift of God is eternal life in Christ Jesus our Lord. (Romans 6:23 NASB)

(Answers: Rom 5:8 toward-the ones to whom or for whose benefit the love is demonstrated; in-not actually in the Greek text, but in English it expresses the means or manner in or by which God demonstrates His love, i.e., the death of Christ; for-the ones for whom (the ones on whose behalf, or better; the ones in whose place) Christ died. Rom 6:23 For-is actually a conjunction, giving the reason for verse 22; of-resulting from sin; of-source or the sphere or location from which the gift comes; in-most likely the means of the gift as per KJV translation  through.)

Other types of phrases are the ADVERBIAL and the ADJECTIVAL, which function just like an adverb or an adjective. PHRASES are diagrammed beneath the words or parts of a sentence that they modify.

Romans 3:23

FOR (Conjunction giving reason or explanation or proof of the statement in v. 22 that there is no distinction.)




HAVE SINNED (Verb)
          ALL (Subject)

AND (Coordinating Conjunction with a possible result nuance.)




FALL SHORT (Verb)





       OF (Prep.) |   THE GLORY (Obj. of Prep.)







            OF GOD

In the above example, “of the glory” is a prepositional phrase functioning adverbially, answering the question “where?” about the verb. “Of God” is also a prepositional phrase, but functioning adjectivally, specifying the particular glory the author had in mind.

The conjunction “for” is sometimes called a coordinating conjunction, but in this example, it is subordinating verse 23 to verse 22. The conjunction “and” is coordinating the two verbs but is possibly giving a result of having sinned, i.e., the result of having sinned, is that we all have fallen short of God’s glory.

VERBS REVISITED – PARTICIPLES and INFINITIVES

There are two major categories of verbs, finite and non-finite. Finite verbs are action words that are limited or made finite by being tied to a specific subject. For example, “God loves you and has a wonderful plan for your life.” contains two finite verbs. “loves” and “has” which are tied to the subject, “God”. The vast majority of the verbs in a “main verbal proposition”, or independent clause, will be finite verbs.
Non-finite verbs are not tied to a specific subject. Non-finite verbs are usually finite verbs with “-ing” endings or “to” beginnings. The “-ing” verbal forms are called PARTICIPLES while the “to” verbal forms are called INFINITIVES.

////- Identify the finite verb, and the non-finite verbal forms in the following sentence:

“To have and to hold, to love and to cherish, are part of having a loving relationship.”


Finite verb = 


INFINITIVES = 


PARTICIPLES =

(Answers: Finite verb = are; Infinitives = to have, to hold, to love, to cherish; Participles = having, loving.)

(Note, in English, “-ing” words that function like a noun are called gerunds, rather than participles, but for our purposes, let’s refer to all of them as participles.)

Notice how the non-finite verbal forms are functioning in the example sentence given above. The infinitives are functioning as nouns and the subjects of the sentence. “Having” is functioning as the object of the preposition “of”. “Loving” is functioning as an adjective modifying relationship. These relationships are made a little clear by the following diagram. Notice how the Infinitives are up on little stands, (as are noun clauses which is the way “having a relationship” is functioning.)

TO HAVE



AND


TO HOLD




(AND)

ARE

PART

TO LOVE





HAVING A RELATIONSHIP



AND

            OF




            LOVING


TO CHERISH


VERBS REVISITED – PERSON
You know that a verb can be singular or plural, depending upon whether the subject is singular or plural. This quality of a verb is called its NUMBER. Verbs are also said to have PERSON. PERSON indicates if the subject of the verb is the speaker or writer (the FIRST PERSON – I or We), the listener or reader (the SECOND PERSON – You), or someone or something else (the THIRD PERSON – He, She, It, They).
(BONUS: I, we you, he, she it, and they are called personal pronouns).

English usually has a stated subject, but in Greek the subject, (with regard to PERSON and NUMBER) is part of the verb. THIRD PERSON verbs usually have a stated subject: God (He) is love. In Greek, it is possible to tell by looking at the verb whether the SECOND PERSON is singular or plural, while in English, we have to rely on context to see if “you” is referring to one or more persons.

VERBS REVISITED – TENSE

Vast volumes have been written on the subject of the Greek tenses. You only need to know a few tidbits to start deepening your understanding of a passage of Scripture. Resources are indicated in the Bibliography for further help.

In English, were used to Past, Present, and Future TENSES of a verb. We ask the question “when did something happen?” and the TENSE of the verb tells us. The Greeks didn’t like to ask “when?”. They were more interested in “how?”, or the kind of action of the verb. So Greek verbs tell us one of three things about the action of a verb:

1. the action is presented as on-going or in-progress;

2. the action is presented as being completed;

3. the action is presented without comment. (In other words, the writer refrained from telling us exactly what type of action he had in mind.)

To help out those who want to know “when?” as well as “how?” the Greek verb system does have a way of INDICATING time, but only if it’s in the right MOOD.

VERBS REVISITED – MOOD

MOOD describes just how certain the author is about the action. If he is asserting that the action of the verb actually occurs, has occurred, or will occur, he INDICATES that certainty by using the INDICATIVE MOOD. The INDICATIVE MOOD is so certain the action occurs, that it even INDICATES the time of the action. So those who want to know “when?” can look at the INDICATIVE MOOD, and find out the time of the action.

For example, the Apostle Paul was so certain that he had been crucified with Christ, that in Galatians 2:20 he uses the INDICATIVE MOOD of the verb.

“I have been crucified with Christ:

and it is no longer I who live

but Christ lives in me:

and the live which I now live in the flesh,

I live by faith in the Son of God,

who loved me,

and delivered Himself up for me.” (Galatians 2:20 NASB)

He also tells us something about the time of the crucifixion as well. He uses the PERFECT TENSE, which indicates that something happened in the past, but has continuing results into the present.

Paul uses the INDICATIVE MOOD to tell us that he also now lives. He’s fairly certain about that. He uses the PRESENT TENSE for “live” to indicate that it is on-going, in-progress action.

When Paul refers to Christ loving and giving Himself for him, he refrains from specifying the exact type of action. He uses the AORIST TENSE in the INDICATIVE MOOD to tell us that the action occurred in the past. The following chart shows the relationship between the TIME and TYPE of action for verbs in the INDICATIVE MOOD:

	TIME OF ACTION:
	PAST
	PRESENT
	FUTURE

	TYPE OF ACTION:
	
	
	

	ON-GOING
	Imperfect Tense

I was loving
	Present Tense

I am loving
	Future Tense

I will be loving

	UNDEFINED
	Aorist Tense

I loved
	Present Tense

I love
	Future Tense

I will love

	COMPLETED
	Pluperfect

I had loved
	Present

I have loved
	Future Perfect

I will have loved


Your ability to use this chart will be dependent upon knowing what TENSE of the INDICATIVE MOOD was used in the original Greek. Consult the Appendix on the Greek New Testament for help.

Other MOODS have similar TENSES as indicated above for the INDICATIVE MOOD, but the Past/Present/Future information must be derived from context.

As mentioned above, MOOD presents the certainty of the action occurring, as viewed by the author. The SUBJUNCTIVE MOOD presents the action as occurring in all probability; it might happen. The SUBJECTIVE MOOD doesn’t tell the reader anything about the time of the action; the time of the action must be determined from context.
The SUBJUNCTIVE is used to encourage or exhort participation in an activity (“… let us hold fast our confession, Hebrews 4:15 NASB); or to prohibit an action (“Do not harden your hearts… “ Hebrews 3:8 NASB); or to express some sort of uncertainty.

Two other MOODS need to be considered, the OPTATIVE and the IMPERATIVE. The OPTATIVE MOOD expresses the possibility of an action, in contrast to the SUBJUNCTIVE, which presents the probability of an action. The OPTATIVE MOOD is used frequently for wishes or desires.

The IMPERATIVE MOOD expresses commands (and sometimes requests or permission). It represents the action of the verb as what is intended, rather than what is possible (OPTATIVE), or what is probable (SUBJUNCTIVE), or what is certain (INDICATIVE).

VERBS REVISITED – VOICE

The form of the verb that tells us whether the subject does or receives the action is called VOICE. The ACTIVE VOICE indicates that the subject does the action. (“He bathed the dog.”) The PASSIVE VOICE indicates that the subject received the action. (“He was bathed.”) The MIDDLE VOICE indicated that the subject is more intimately involved in the action, particularly with the results of the action. (“He bathed.” = “He bathed himself.”)
CONDITIONAL CLAUSES

Clauses which begin with “if” sometimes pose special problems for the exegete. (That’s what you can call yourself (middle voice) if you’ve read this far, and are attempting to construct exegetical outlines.) Notice in the preceding sentence that there is a CONDITIONAL CLAUSE. Actually, it’s a compound or complex clause giving two conditions or requirements for being called an exegete: 1) having read this far; and 2) attempting to solve the sample problems.
The CONDITIONAL CLAUSES could be expressed in an outline format as “the condition for (the main verbal proposition, MVP, occurring) is…”, and you’d have the right idea. However, a better way to express CONDITIONAL CLAUSES would be to recognize that they are giving a reason or result for the MVP. In the illustration above, “you can call yourself an exegete” would be the independent clause, which is the result of the conditional clause “if you’ve done…”. In an outline it would look like this: “The result of reading this far is that you are an exegete” or “The reason you are an exegete is because you’ve read this far.”

RHETORICAL QUESTIONS and FIGURES OF SPEECH

Even worse then CONDITIONAL CLAUSES are FIGURES OF SPEECH, of which RHETORICAL QUESTIONS are just a minor subset. The simplest approach to analyzing FIGURES OF SPEECH is to translate the figure into words, or to determine what the figure stands for, or what idea the author is trying to get across with the figure. Then take your newly derived phrase or clause and ask the who, when, why, etc. questions about its relationship to the main verbal proposition.
Appendix B – Greek New Testaments

Opening a copy of the New Testament in the original language could lead you to exclaim: “It’s Greek to me!”, and you’d be right. The fact that the New Testament was written in Greek presents some problems to the English reader, not all of which are solved by a translation.
Often translators make the who, what, why, etc., decisions about the connection between clause, or the function of various words like infinitives and participles. The resulting translation so reflects the decisions that often the English reader is not aware that there were other options for the meaning of the passage.

Now if you’ve studied Greek for a number of years, you’re not bound to a translator’s interpretation, but who’s studied Greek that much and that well? Fortunately there is relief at hand. Lexical interlinears have been around for many, many years.

Lexical interlinears look like a bible from the outside, but inside, you find three bibles. Most New Testament linterlinears present a standard translation in a column on the side of the page. The middle of the page has a line of the Greek text alternating with a line of a word-for-word translation of that Greek text, in English. (See example
.)

By finding the word above the word-for-word “literal” translation, you can identify the original Greek word. (Another method is presented in the Concordance section.) A lexical interlinear allows you to determine what Greek word was originally used, and where it stood in the sentence. (Often words which appear near the end of an English sentence are placed at the front 
of a Greek sentence for greater emphasis.) Knowing the original Greek word is of great help in studying meaning and uses of the word, as well as identifying its function in the sentence.

For ages past, one of the banes of language students has been a practice known as parsing. Parsing is the determination of the grammatical identity of a word, such as singular or plural, past or present, to aid understanding of meaning. Parsing is complicated by the numerous irregular forms which common usage produces, so that it is not easy to recognize the standard form of the word. It was only by much practice, arduous labor, and sketchy aids that the word could be “mined” for all its grammatical information, which often has an important bearing on the meaning of a passage of scripture.

Now New Testament Greek language students are rejoicing, or at least heaving a sigh of relief, at the publication of a grammatical interlinear Greek New Testament, called the Analytical Greek New Testament. (See Bibliography.) This work presents a line of the Greek text, and instead of giving a literal translation under each Greek word, it provides a grammatical “translation” or analysis for each word. In other words, what once took Greek students years to learn, is now available at your fingertips. In fact with an Analytical Greek New Testament and Strong’s Concordance, (see next section), you are able to pull great treasures out of your English bible, which in previous years were only available to a select few.

One illustration of the usefulness of grammatical classification of words will help you appreciate Greek grammar. (Since you’ve read this far, you’re probably already convinced of its value.)

Often we come across commands in scripture, things we should or should not do. Knowing the grammatical background of a word will enable you to turn to a list of grammatical options for that part of speech and help you intelligently decide what was meant by what was written. For instance, prohibitions, or negative commands can have one of three tenses:

1) the Future Indicative verb form expresses s solemn, timeless, or universal command, such as the Ten Commandments when quoted in the New Testament. (“… Thou SHALT NOT COVET.” Romans 7:7)

2) The Negative Aorist Subjunctive means don’t start or even begin to do something. (“See that you DO NOT DESPISE one of these little ones…” Matthew 18:10 NASB 

“But DO NOT BE CALLED Rabbi: for One is your Teacher, and you are all brothers.” Matthew 23:8 NASB)

3) the Negative Present Imperative usually means to stop doing something that is already in progress. (“…Daughters of Jerusalem, STOP WEEPING for me, but weep for yourselves and for your children.” Luke 23:28 NASB

“But put on the Lord Jesus Christ, and MAKE NO PROVISION for the flesh in regard to its lusts.” Romans 13:14 NASB – probably indicating that on-going action is to cease; compare this verse with the two negative commands in Romans 6:12-13, where the Present Imperative is used to indicate that an ongoing action is to cease.)

The above is just one illustration of how knowing the grammatical background of a word is helpful. For additional discussion of verb forms see the VERBS REVISITED section in the Appendix A, A Word About Words.

Knowing the Greek word will also enable you to utilize the CONJUNCTION and PREPOSITION charts (just before the Bibliography). These charts will give you a quick reference of other possible translations of the conjunctions and prepositions, as well as possible options for expressing their force in the outline format discussed in the Dick and Jane section.

For example, in John 3:16, “…God so loved the world, THAT he gave…”, the word THAT is a Greek conjunction, hoste. Looking up hoste (wste) on the conjunction chart will inform you that hoste almost always has a RESULT semantic force. Therefore, it can be fairly certain that the “THAT He gave” phrase is indicating the result of the main verbal proposition. (See more detail on this verse in the practice section at the end of the Dick and Jane section).
Appendix C – Concordance
Without a doubt, the most valuable and helpful aid to Bible study is a Concordance. If you were stuck on a desert island, and could only have two books with you, a Bible and a Concordance would keep you occupied and edified for twenty years.
If you’ve ever wondered: 1) where to find a verse that you can only remember a few words of; 2) what the word really means; 3) what was the original Greek or Hebrew word (and how do you pronounce it); 4) what other meanings do the Greek and Hebrew have. i.e., how else could the word in your Bible been translated; 5) where else are some verses that could amplify or shed some light on the verse you’re studying; 6) what are some synonyms which the author refrained from using, or why did the author pick this particular word, out of all the words he could have used, to make his point; then a Concordance is for you, because it gives you help in answering these questions.

To illustrate the usefulness of a Concordance let’s say you were studying 1 Corinthians 12:31, “But earnestly desire the greater gifts.” (NASB). Does “earnestly” mean sincere and with pure motive, or does it mean zealously and intensely? An English dictionary allows for both meanings, but emphasizes the latter meaning. Is this what Paul meant? Does he mean that the Corinthian believer should seek after the greater gifts with zeal and intensity, or seek after them with genuine desire for other’s benefit? A Concordance will give us some insight.

Strong’s Concordance (see Bibliography) lists all the words that occur in the King James Version of the Bible, in alphabetical order, with a little bit of context, and the scripture reference. So the first step in using a Concordance is to find out what the word is in the KJV.

(BONUS: This use of another translation is also a valuable study technique, because it often presents a verse in a different light, and by comparison, you can arrive at a more accurate understanding.)

You’ll notice that KJV uses earnestly, as does the NASB, but uses covet instead of desire, giving you your first clue to the meaning of the word. Looking up “earnestly” in Strong’s Concordance brings you to page 289 (see sample page). In the upper right hand corner, all the occurrences of “earnestly” in the KJV are listed. After the partial quotation of the verse is a number. This number refers to the entry in the dictionaries in the back of the Concordance. The italicized numbers refer to the Greek Dictionary, the others to the Hebrew Dictionary. (The asterisk means that the Revised Version translated the word differently than “earnestly”.)
At the end of the 1 Cor 12:31 line is the number, 2206. Before looking up the word in the Dictionary, first notice if any other verses are listed which also use the same number. These would be good cross-references to your passage. You’re out of luck, this is the only occurrence of the particular Greek word being translated earnestly. (However, if you looked up, in the Concordance, all the words listed in the Greek Dictionary definition, and scanned the numbers for 2206, you’d find other places where the word is used.)

Turning to the Dictionary in the back of Strong’s (see sample), we find that 2206 is on page 34 of the Greek Dictionary. You’ll find that the number 2206 is followed by some strange markings, and then some letters you recognize, (but it’s not English) and then a pronunciation key. (See first page of Dictionary for transliteration guide.) Just from reading the definition you can get the idea that the word means zealous more than it does sincerely. In fact, after the t-sign are alternate translations of the Greek word. Zealous is one of them. Look up zealous on the Concordance, (see sample, page 1208). Look at the other uses of 2206 (and words like it, i.e., 2205 and 2207). Skimming through these cross-references will give you an idea of the activities that are said to be done earnestly. For example, in 1 Corinthians 14:12, Paul is speaking of the same subject and uses the noun form (2207) rather than the adverb (#2206). In Galatians 1:14, Paul states he was zealous (earnest) for the traditions of his fathers. This gives you some idea of the meaning of the word “earnestly”, as well as a passage (1 Corinthians 14:12) which sheds some light on 1 Corinthians 12:31.

In case you didn’t earnestly follow the above explanation, here’s another example to make your understanding perfect. In Romans 12:2 Paul states regarding the will of God, “…that which is good, acceptable, and perfect.” What does perfect mean? First look up “perfect” in the Concordance. Page 784 tells us that the Greek word for “perfect” in Romans 12:2 is listed in the dictionary at number 5046. It also lists other Greek synonyms for “perfect”, and other verses where 5046 is found, e.g., I Corinthians 2:6 or Colossians 1:28, the latter of which sheds better light on Romans 12:2.

Looking up 5046 in the Greek Dictionary (see sample) on page 71, we find the idea of completeness, complementary with the idea of perfection in the sense of lacking nothing. Through the process of looking at appropriate cross-references (those concerned with a similar idea) and alternate definitions, (i.e., complete) we can arrive at a better understanding of the word.

One advantage to using Strong’s Concordance is that many other Bible study helps are keyed to its numbers. For instance, The Theological Wordbook of the Old Testament, a combination dictionary and encyclopedia, indexes all its entries to the numbers in Strong’s dictionary section.

Another commonly used concordance is Young’s Analytical Concordance. Young’s has the advantage of grouping the verses by the Greek or Hebrew word which the entries translate, but lacks the comprehensives of Strong’s. Regardless of which concordance you use, you will greatly profit from its use.
(BONUS: One of the most helpful methods of Bible study is to determine what an author has said about or how he has used a particular word or concept in the same book. For instance if you were studying the armor passage in Ephesians 6, it would be most instructive to see how Paul used truth, righteousness, etc., in the earlier part of Ephesians. It is likely that an author would keep the same meaning for words when he uses them a second time, unless the context clearly tells you that it has a different meaning.)
Appendix D – Prepositions and Conjunctions Cheat Sheets

Appendix E – Online Bible Usage

Appendix F – E-Sword Usage
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�Bill, this sentence needs to be completed!).


�Bill, the example is missing!!


�The original had 'from' here instead of 'front'.
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